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ABSTRACT } 


' The state of undergraduate general education is . 
examjned withaparticular emphasis on the trend toward providing a 
common core comet culu m for college studénts. A decline in the number 
of degrees awarded in the traditional liberal arts fields is noted ' 
with a corresponding increase in recent years in the punmber of 
degreeS awarded in occupationdlly-oriented fields. According to the 
Carnegie Council, from 1969 to 1976 enrollments. in husanities majors 
dnopped from 9 to 5 percent of all undergraduates. It is suggested 
that the’ pfeoccupation of college graduates with preparing for the 
job Market .has steered students tcward career-oriented majors. The 
dominance of departments within the structure of Ametdcan’ colleges 

» and universities is also cited as having. hindered the struggle of’, 
general education. Students pee § in professional, career-oriented 
fields are the least likely to confront breadth or general education 
requirements. Various approaches to general educaticn are discussed - 
‘Ancluding the core curriculup and ipterdisciplinary approach: Each 
approach emphasizes the importance of basic skills for: both the 
liberal arts.and professional-area majors. Declining SAT scores and 
complaints that many college graduates cannot write are strong ° : ? 

_tunderlying forces for curriculum reform. It is suggested that . ° 
students in the Ha ca pce have less latitude in curricylum choices 

- as the general educationnreform movement strengthens... (Sf) 
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This appratsal of the state of undergraduate general education 
ought well have been written foday rather than in 1947 by 
President Trumyo’s Commission on Higher Education 

In the 1840s, when the Truman Commission and institu. 
trons he Harvard sought to define the needed balance be- 
tween general educaton and speculized, vocationally 
oriented preparation, the conte xtof appraisal was the postwar 
explosion of college enrollments With a college education 
no longer the exclusive prerogative of the elite, there was a 
ila curneulun struckire (hat would provide a common 
experience for students fram various backgrounds, or “gen- 
eral education as traming in Whatunites, rather than in what 
divides, modern man“? Phe stress. was on*contemporary 
culture as an extension of the intellectual forces that shaped 


he Search for General Education 
The Pendulum Swings Back 


called for renewed attention on balance of academic disct- 
phacs versus career preparation Harvard University, the 
leader of higher education in the minds of many, exemplifies 
how the pendulum swings: a common core curriculum, 
which in many respects echoes an educational approach 
enunciated by Harvard in 1945, is being instituted this fall. 
The reexamination of general education today seems to 
“stem more from a realization that undergraduaté general edu- 
» cation has become too unstructured, is dealing with students 
unprepared in the basic skills, and is lacking in central pur- 
pose than because of u fundamental rediscovery of the values 
+ of teaching the cultural heritage. In the words of a task force 


_ at Catonsville Community College in Maryland, as it em- 


barks on arcdefinition of general education at that institution, 


the Western mind and of the inherited views of man and 

~  socrety: The visw was tat to support a functioning democ- 

: racy, the study of this hesitage should not be xn exclusive 
domain for the elite, but rather a binding denominator to 

: strengthen the common ground on which society depends. 
‘Today, a generation later, democratization in terms of 7 
numbers of college students and the variety of their, 
backgrounds has been largely attained, but the ambitious 

goal of providing a common te through general education 

may be more clusive than ever, As the percentage of the 
population attending college has increased, “students have 

turmmed more and more to’ specialized and vocational cur- 

' riculums, while the general education componeft that was 
supposed to be the uniting factor has correspondingly been 
weakened. [ronically, the “‘new students ’—whose entrance 
into college in the 1940s and 1950s prompted the reexamina- 
tion at and emphasis on general education—have their con- 
temporary counterparts who eschew genera)\education tn 
favor of career-orientéd coursds, ~ 
Higher education, faving accommadated to the task in the 
1960s and 1970s offdealing with quantity, is today again: 
addressing the issue of quality. Many institutions are reexam- ; 
iming their curriculums and giving special emphasis to a 
redefinition of general education. SREB, in the 1976 position 
paper, Priorities for Postsecondary Education in the South, 
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program, there oo planned unity or cohesiveness in them 

and positive student outcomes are nota consequence of a 
destgned, integrated set of expericnees 

Inthe words of President Derek Bok, as he discussed the 
need tor general educahion reform ale ven so prestagrous an 
rosttution as his awn Harvard University, “We stl] have 
many students who come tous with an excellent high gehool 
preparation Butthere are many othér equally talented young 
people whose preparauiorm leaves much to be desired. As a 
result, it seemed particularly umportant to provide a common 
eore curriculum to ensure all our students would acquire a 
baste fodmlatron in the hberal arts ©" 
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The Decling of the 
General Education Component 


The curmeulum im mostcolleges is divided into three parts: 
general education, the student's mayor, and elective courses, 
General education refers to the breadth component, which 
secks lo provide a common undergraduate expenence for all 
stidents ata particular institution. Some emphasis on ad- 
vanced learning shally, e.g . English composition and 
second: yeas algebra, traditionally has been included in the 
general education requirements. 

Two trends in recent: years have weakened the breadth 
component of the college curngulum: (a) fewer students 
chpose liberal arts majory and (b) all students, whether 
enrolled in humanities or tn occupationally oriented majors, 
inglude fess general education in their curriculum — less ¢x- 
posure to disciplines other than their own majors. 


. . “ : . . = al 
Historical comparison of the distribution of baccalaureate 


degrees by fields of study tn the es ha illustrates the decline 
“region 's backalaureates in any given ficld in 1964-64 taken as 
an index of 100, the distabution in 1976-77 shows marked 
declines for letters (55) and foreign languages (58). “*Let- 
ters’ includes Engdish, literature, and philosophy, among 
others -the heart of the humanities. The index for mathema- 
tics, even When combined with computer sciences, would be 
only SQ, Social sciences are down to 84, and would -yave 
declined further if economics were not included, 

By contrast occupationally onented fields, stich as public 
affaigs, business administration, the health professions, ar- 
chifectufe, and communications (journalism), bave in- 
creased their shares of total degrees dramatically. Engincer~ 
ing and education are outstanding axceptions to this trend. 
The job market explains the drop for education, In engineer- 
ing, while the percentage share of degrees continues to de- 


cline. at least the absolute numberof degrees has risen dunng * 


the 1970s—while those in the traditional liberal arts have 
nose-dived. 

* The Carnegie Council reports that, nationally, from 1969 
to 1976 enrollments in humanities majors dropped from 9 to 5 
percent ofall undergraduates, and in social sciences fron 18 
to 8 percent. * During the same time-enroliments 1 it the “pro: 
social work, business administration, ar- 


chitecture. agriculture, etc.) jumped from 38 pereent to 58 
Au 


of the Hae arts (see Table 1). With the percentage of the 


Table! , 
Percent Distribution of Baccalaureate Degrees 
By Major Flejds of Study, . 
boned eeu: : 63-64 — bial ; 


The switch by students to career-oriented majors in higher 
education might not necessarily be a source of concern if the 
general education content of the total curriculum, ie., the 
breadth component of higher education, had not also de-- 
clined. For four-year institutions, general education re- 
quirements in 1967 comprised 43 percent of the under- 
graduate curriculum. By [974 ney had been reduced to 33.5 


percent, in favor of electives.S The proportion of the re- 
quiremenfs in the student's major stayed fairly constant (sce 
Table 2). Indeed, the general educatién component lost 
ground throughout higher -education—in public and private 
and in comprehensive and liberal arts institutions. 


Avoidance of Prescribed Courses 


Two simultancoug trends further eroded the curriculum’s 
breadth requirement, First, the proportion of prescribed gen- 
eral education courses declined, thercby providing more - 
jatitude to students who want to avoid certain subjects out of 
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fearon lack of interest bor example , according lo researeh by 
the Camegie Council, 33 peteent of the institugoas had a 
mathe mates requirement as pat of general educahon in 
IYO] only SO percent prescribed mathematies by £9 74 6 
Secondly. students have fended mote and more to choose 
electives that relate to ther majors (thus compounding the 
problempotover specuilization), rather than distributing then 


electives in subjects across the breadth of the total cur 


meulum A sample study of 1.794 student taansenipts ino LO 
four Vear Msttugons cevealed that trom: £967 to L874 «ty 
dents had sizncticantly altered the character of their electives 
toward (herr own are of spesnilization ” Rather dian select 
ing trom the entre cumeular spectruns, they took mire 
courses mt their own deparunents of divisions Even when 
lastitutions tmeteasedd the overall elective component of the 
total curmeulunm, students tended to use ther greater freedom 
fo Concentiate even more completely on them majors 
The Camegie Counctlin 1977 labeled general education a 
“disaster area [which} has been yn the defensive and lostag 
ground for more than OO years 78 Varnous.tactors contrib 
uted Co this “disaster un recent years Stace the late 1960s, 
the jab market has become saturated by the postwar baby 
boom emerging from college Students have been extromely 
concerned about preparing themselves for employment To 
prepare fora yob has become a’morp mmportant reason for 
attending college than to obtam a well-rounded general edu 
cation rom a compilation of follow-up surveys conducted 
by several institutions in the Southern region, if was found 
that 45 percent of the graduates indicated employment ‘was 
their primary objective tor attending callege, while only 28 
percent chose the option, “enhancing my intellectual and 
soca development 9 Srular results were found in a nae 
tonal student survey | : 
The preoccupation of college graduates with the problem 
Of landing a job steers them: toward taking a course on 
marketing techoiques rather than the philosophy of democ- 
racy ats debated by the ancient Greeks. The higher education 
establishment has contributed to carcerism in promoting the 
general impression, “Come to college and geta good job.” 
In this atmosphere, tis no wonder that students opt out of 
courses with go immediate resemblance to the “real world." 
The dilution of general education requirements was also a 
response to students” protests in the 1960s as they reacted 
against prescription and authority. Today, the clinyate may be 
more amenable to acceptance of a core curriculum, While in 
1969 over halt of all undergraduates indicated that they 
preferred a totally elective program to the traditional cur- 
riculum. by 1975 only one-third held out for “total free- 
dom ae . ; 
Competinon for admittance to graduate and protessional 
schools has also. steered undergraduates toward greater con- 
ywentration in their majors. Despite avowals by medical 


Schools that they seek students with a broad background. . 


pre-med Ktudents concentrate on the sciences, jn the hope this 
willimprove theit admission test scores and their chances {or 
dmmisdon., = se 

“ The dominancée of departments within the structure of 
American colleges and universities has been blamed for'the- 
decline of general education oo the specialized 
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degree. . 7 
© Even in an institution§tike Loyola University in New Or-, 
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Gaming of most taculty, the status and appratdiement of 
then own disciplines take precedence over concern tor 
breadth in the education of students General education has 
no natusi lobby among faculty 

Professtonal schools have even greater autonomy than 
departments. and are thus inan even stlonger position: to 
require concentration According to Gne recent study, profes 


stonal schools “eapect ther students to spend a substantial 
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: Table 2 : 


Proportions of Undergraduate @ucation Spent in 
General Education, the Major, and Elective 


part of their undergraduate education 


in the professtonal 
major the median amountis between OF to 70 percent of all 
courses that must be taken to pet a bachelor’s or associate 
ota ‘sd 

leans, with its award. winning arts afd science common cur- 
nculum, the students in business administration are not re- 
quired to take this same general curriculum. tn the lower 
division, mm which arts and science students must take a “hard 
science,"” business adininistration students take behavioral 
sctenee and computer science. In the upper division, arts and 
setence students must complete cight courses in three study 
urcas: aesthetic, decisional, qnd speculative studies. No such 
requirement exists for business administration majors. This 
distinction ts illustrative of the struggle of general education: 
students tn traditional arts and science majors, which tend to 
accentuate liberal arts anyway, are moré likely to confront 
breadth requirements (han students, majoring in the protes- 
‘sional, carcer-oriented fields. : 


| | 


The Search for Solution 


Although the allegiance of faculty to their departments has 
contributed to curriculum concentration, faculty are-not uni- 
versally pleased with the results. Ina national survey in 1975, 
44 percent of American faculty indicated that the under- 
graduate curriculum at theirinstituttog was in sertous need pf 
reform!” There is some evidence today that these concergs 
are being translated into positive action. Yet there 1s more 
agreement that all is not well than on the ture. [tis simpler to 
specify, as stated by the University of Kentucky Commission 
on the Freshman Year, that freshmen ‘‘should increase. both 


Figure 1 - 


Percentages of Undergraduate Enrollments in Subject Flelds 


’ ; 1969 and 


the breadth and depth of their knowledge in major areas of 
intellectual endeavor,” than to spell out spectfies.'4 

One difficulty encountered sin curriculum reform to 
strengthen general education is the disagreement over basic 
directions ‘Approaches on dealing with the content of gencral 
education range all the way from a required reading of the 
“Great Books, at St. John's College, to emphasis on de- 
veloping a set of competencies, including the basics in writ- 
ing and speaking, at Mars Hill College. 

The controversy about the content of general education 
centers on the question of what subject matter is so important 
(either in its substantive content’or ip the skill it (ransmits) 
that it must be included in 2 common core curriculum for all 
students, regardless of their majors. Those-who subscribe to 
the idea that despite thee xplosionf knowledge Yhere is still a, 


* basic foundation of ideas or principles to which everyone 


should be exposed, point to the curriculum at St. John’s 
College. There, during the course of four years, students read 
works by some 100 authors, ranging from Homer to Einstein 
and from Plato to Freud. ; , 

If exposure to the nub of various disciplines across the 
horizon of knowledge and literature is deemed essential to 
general education, the problem remains one of how to pro- 
vide ff Survey courses, or overviews of broad academic 
areas—humanities, social sciences, natural sciencg—tepre- 
sent one approach which has been widely used in Mructuring 
a core curnculum. Columbia University's Coftemporary 
Civilhzation course, and the University of Chicago's General 
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Course in the Study of Contemporary Society, are widely 
known examples of this effort. The renown of these particu- 
lar courses may be partly a reflection of their having been 
staffed by senior scholars, a happy circumstance not always 
attainable within traditional departmental structures. 

The distnbution of requifed Courses among the Mtroduc- 
tory offerings in various disciplines constitutes the most 
common approach to covering the content of gencral gduca-" 
tion. This too presents problems, Often such uftroductory 
courses are Ucsigned for majors in the discipline and become 
too technical for students who take the course to survey the 
entis field. Offering parallel introductory courses-~one a 
survey of the discipling for non-majors, and another as a 
more concentrated introduction for majors-— represents nie 
direction for alleviating this problem. . m 

The problem of implementing a core curriculum ts ifs: 
trated by the experience of the University System of Georgi, 
The need to facilitate the transfer of credits for students from 


junior colleges (o senior divisions served as an impetus for 


the development of a core curriculum that has been in effect 
since 1967. For students in all the calleges, statewide, the 
requirement calls for a ¢ertain fumber of credits across.the 
humanities. mathematics and natural-science, and social sci- . 
ence. However, the latitude provided to different colleges in 
how these requirements are to ba metappears to ‘be 60 great 
that acommon knowledge base is not attained by all students. 
For example, the mathematics requiremetit at the University 
of Georgia may be met ip the School of Soctal Work by a 
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course th elgmentary statistics. and by a-course tne not pust an ideal to produce wosophistioated: indiyidual who 
Philosophy introduction po deductye logue tor arteduca canengoy “the good hfe 7 In one sense it constitutes: the 
(ron mayors ulQnate preparation for work Business and povernment are 
Toudentity a given setot tacts. praciples, or writings and crvinp tor synthesizers who can walk mnferdscrplinary 
fo dec hare thatthese constitute the irreducible minumunm of a bridges fo sblve problenmne , 
broad cducaton as not the poal of general education tn’ In this sense. at bberal arts colleges succeed. an thea ayes 
modern times, a common core education must representa Stionof preparmag students who see and apply connections 
distitiagon of essentals, but designing and organizing this between felds, them graduates should be the most sought 
niarnal foundation becomes an ever more arduous task alter mstead of the last to be recruited 
What the seyrebing student might well aspire to is expo One difficuly in developing interdisciplinary geng ral edu 
sure to the watious methods of sigur that distinguish cise cauores the mability of faculty to tespond) Phe most glorious 
plines tn the humanities, the studeat learns to éxplore the mferdisciplinary pins may falter when apphed by taculty 
etd of tdeals and values in the scrences, the student | who were nurtured inthe dogma of narrow speerghzation and 
focuses on descuption, mncasurement, and laboratory esting Whose allegiance ts to then departments or disciplines The 
Phe social serenees nay Combine both approaches as, Wath an New College Progiam of the University of Alabama, which : 
histoneabevent, the student acquyres Lact: but proeeeds also leans heavily on interdisceplinary semings, sought to over: 
to analyze Chem tupcuon toward: progress or retrogression come this problem by staffing the New College with faculty 
aganeta peven standard A student acquatated: with vairrous who ate well acquainted with more than one dase iphne and 
analy eal styles Chrough hes general education curneutum With experience im dais type of teaching 
should be better prepared to parsue his own continuing self The struggle tor acceptance of mterdisetphinary courses ts 
education the aftrmate goal ofa hberal education ustrated by the experience at North Texas State University . 
< A particulaily controversial matter in designing general An objective of the new core cumeulum vas the promotion 
education has to do with the place ofetnes and moral values of interdiscipfinary courses tn particular, one in the 
mthe curneulum There wgs a time whea molding character “humanities which, howevers is not mandatory. This approach 
was of the same tmporance in Amencan colleges as develop will have to overcome the mertia produced by students who 
ing the intellect Even as fate as POEL. the German continue to choose the path of least resistance traditional 
socrologist, Max Weber, described Amencan college educa courses, with a reputagon forberng easy and by faculty, for 
toa as one which does not ami prmanly at (raming tor + whom the develapment of new interdiscipiimary materuil ts a 
sercnce and scholarshep, but ather at the formation of charac. long and Cortuous process. . 
ter at the formation of adult citizens, and at the devgtop- At Birningham: Southern College a new rterdisciplinary 
ment of are outlook which serves as the foundation of the approach offers a block of four carefully articulated caurses 
y American govemmentat and social systems." “on Contemporary Western Man, which avoids *‘the pedagog- 
loday’s approach to the melusion of ethies and values, ical and economic problems arising from conventional team 
yO ekcept ta some private institutions, is more hkety touceent teaching. * This ts one of the projects funded by the National 
differences between factsand values than to produce students Endowment forthe Humanities in tts program to strengthen 
with a shared code. There as a reluctance to stress vadues education in the humanities. 
overtly, despite a Fecognition thata liberal education should * Another problem relating to interdisciplinary, as well as to 
address furdamental moral choices. other approaches for giving breadth to the curriculum, con- 
Problem-ogented courses arg one curricular response to cerns the timing of general cducation courses. Appreciation 
the problem of how £0 incorporate values in the general for secing the connections between subjects is largely a 
education program. For example, ina course on ¢ cological function of maturity. Thus, the breadth component might 
nnitters, the values of maintaining an unpolluted environ- have more meaning at upper than lower division levels. Yet + 
ment ure explicitly contrasted against the values of meeting most curriculum sequences fill the upper Uivision with 
energy needs. Through the expheit juxtaposition of conflict. courses in the major, on the assumption that the breadth 
* ing values, students may move toward better unde rstanding requirements were met earlier : : : 
of opposing: views and even the resofution of issues. 
The Interdisciplinary Approach Current Directions of Reform. 
*. The most successful approaches to general education have 
emphasized an interdisciplinary focus. Most typically this Headlines about Sueseuliin reform tend to focus on Har- 
has taken the fornt of broad surveys. More’recently. history, vard University ‘s current reestablishment ofacommoncore. ‘ 
—# art, literature, and even science have been presented within Harvard jects a loose distribution requirement among de- 
? the context of an historical period or a current issue. The partmental courses, as avell as an identical set of courses that 


dynamic interaction of economics, phifosophy, and art may ¢ each student must complete. Instead, it establishes five re- 
thus beCome apparent, giving more meaning to cach subject’ — quired broad common core areas with criteria of characteris- 
than if studied in a vacuum, . hes that courses in these areas must mect« The Committee on 
« Sugh interdisciplinary approaches are areaction tothe kind the Core Curriculum identifies existing or proposed courses : 
of atomistte ¢ducation which leaves the studentexposed toa that meet the criteria in each area and may be selected, for 
smattenng of vatious disciplines without éver being able to meeting the respective core requirements. The five areas are 
“make connections." Interdisciplinary general education is hterature and the arts, historical study, social analysts’ and 
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Metby weolleve education bore yample. to this purpose the 
Pennessece Hhiaher b dae ation Coaimisssonin $9? “ propeseda 
Setoof oiimirtial skadis seme of whieh celoutledy image be 
evpected to be tn the purview of sccomdiay cadimadion /& Ya 
evarple ot skaits and Woderstradiies which students shotule 


be expecterb fo dtaster ra diwe areas as showar bed 


Indispensable Skiils— Mathematical 
1 Citlechatian of sanple and Compound interest 


° Use of alementary statistical data 


J Traasiation of measures te ane trom tha bags asd 
neha Systems 


40 Constaucton of simple qaaphs and charts 


4 Useot sinpie algebra fomidae 


Basic Understandings — Citizenship 


“4 General functhons of aod distioctons among, thegugictat, 2 
fequsiative, and @xeculve Sranches offocal state, and 
hahonal govaroment 


& 
° The recogoized caspoosibiites and aghts of citizens under 
the Constitution 


J The various means of citizen cavolvement inthe procossas 
; of government 


4 The growing interdependence of nabons, especially 
regarding natural asources and economic development 


They movement to define general education in terms ot 
demonstrated competencies depends to some extent upon the 


development of tests to measure whether the Competencies . 


have heen achteved Such tests also are used to exempt 
students from: genenth educabhon requirements When the 
esting oblective ts Coassess broad shills rn achserpline rather 
than a mere recall of facts, the demands on the test designer 
wre fornudable Phe Amencan College Testing program 1s 
one of several groups desigmmny tests fo, assess broad out- 
comes of general education But measuring a person's “abil 
ily fo understand the development of aesthetic awareness and 
theory trot a numberof perspectives "ts no casy matter. The 
grading of subjective responses to distinguish between test 
takers abiboes rather thandiraders * predispositions is a dit- 
freult task. bat progress has been reported on efforts’ to 
validate such questions 

_Ttts only natural thatthe pluralistic higher education estab- 
lishment. serving a tremendously diverse student’ body, 


> 
\ 


: Pape, 
\ 


Who WHI FI The Gap In Managerial and 
Admintatrative Careara inthe South? 
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Should address the atlemplatreconstruchon of peaerateduca 
fon tn different ways Stuicter enumeration of specitte 
courses, urtetdiseiplinary approaches, stress ou modes ot 
inquiry. and cmphasirs on baste shifts are examples of the 
curren Vaniely of approaches to strengthen general 
education 

Not stuce Amenca’s early days, when higher education 
was the exclusive domain of the elite. has the curriculum 
among divecse tisttutions produced a homogeneous prod 
uct Foday, the student body represents mote segments of 
society than ever before This no wonder then that e(orts to 
strengthen gencral education in seme asttutons center on 
the cultural hertage and how best to transmit it. while an 
sothers cl tanstates: first fo preoccupation wath basic skills 

Regardless of the particular approaches to general dues 
Gon reform, the current locus on fhe content and pacity 
aspects of higher education signals a constructive reaction to 
the respite from mere avepmmodation to growth Whatever 
the direchons of current general education ceforms, it seems 
clear that students tm the L98Os will have less latitude in 
curnmculum chotces, and that more of them willhave prove 
proficiency according to how their general education. re- 
quirements are defined. 
Phis edition of Issues in Higher Educatian was prepared by 
Eva € Galambos, SREB research associate. 


¥ 
s - * 


Footnotes 


Tighter bic ot Dr ey PON asa Nth ae de bane \athore 
Povine Afi db: 


beoogve vy Waa Pabdisdnne 


eh boride detects C certie cediarte a Nate btn tsene 


Pte Ne re (if tips 


j Repeated he Hoare areb@ ceric Crete ral b fre sitter tar bas 
Novcry ce bride ONDa es Pdr ned Conreecasita bre seg EEN gs 
‘ 


Derek Cmts Bok as quetecbam  Phuvard so New Gore Can 


Treat Cadfed Miaper bats ated Reform 
Forder Day Neues 


The Chart bealyes 
Lay kevin Vhiws Jur Lad Paty yt 


“Carnes Dowdlithon for tite Natvcetn caneatiet bea. fering MPa 


ve fe Ce ge Cette UNA Paatoisna bosses. Hass Pub 


Ne RS 


“Robert Bhekburd oot al 


Qrodiodte Pate dttioen cerkeley Cale 
Sante s Tor gp td 


CUrarona Pra tices ant bodes 


“Wut yy PO Nc ootdtt to the € arnegae Council atop Studs 


e 
MP POC PS pereont ob all vwenendl edu ation Pr@vianis required at 


TEP rts So Ds thew ine “yt oad iM ‘ah 


iSSUeS 


1 


in higher education 


we, 


a 


Sttolberd Aeqieanal 6 duc ation Board 
Number fey Senos 
ory 


130 Sixth Street NW. 
Atlanta, Georgia 30313 


Cateye Connerbon Pohoy | 


Pha [! ‘y 
Conran  Potuabatioan . : ptt 
Souther Regio bain ation Went Preogesd car ¢ CULEPUAD ES CUTTS 


ef Chithome Mata aa prepress 


(oorteae bermelatien 


vytocal , bt 
“Up fail 


: Mad 


‘a 4“? 
™~“ 
polis 

Pevate aye cae ge tS 


“We peert at the heat Vice Prevtdecrriad ( conttiy site con thee 


Prevhonin Year University of Rentucky duly tava. poe 


“The Propcton Gene) ducation Modeds is sponsored by dhe 
Seciety far Vatyes in Plyher Pdacaton and: tas estabbished: a 
Consort ot imsttatons, cach ota Sichas undertaken) a full se cade 


wie w of tts peneral cducation propre 
Fennessce Hpther bducaton Conmarnssron Pte Corny renee of 


deste Ntdet  Npad dott 


Non-Profit Org. 
U. S$. POSTAGE 


PAID 


ATLANTA, GA. 
Permit No. 404 


-D > TOR 
ASSUCTATE DIREC 
EPIC/IIGHER EDUCATION 


1 DUPONT CIR, STE. 
; ae WASHINGTON . 


630 A25885 
po e2vo0s6 


- When requesting change of address. 
please enclose above tabal 


